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iBSTR&CT 

This curriculua guide for the language arts prograa 
at Centre (Alabaaa) Junior High School describes the objectives, 
activities, and evaluation aethods used* It also describes the 
different areas of the language arts prograa— reading, writing, 
spelling, listening, and speaking— and the eaphasis placed on each 
area in the developaent of coaaunication skills. The guide contains 
tvo bibliographies which provide additional Inforaation on teaching 
in the language arts. C^B) 
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The follov;in,^ is a tent::.tive ourriculuia .'p.iide -.prepared 
by tho LLin.3u:.tf5e Arte De.!urrtaciit of Centre Jr. Ili.'^h as a stop 
*: -tov/ard r.chiovias i.\corecUtation by the Alabpjaa 3tf;tG Denartnisnt 
of Educ;-.tion and, honcfuliy, by the Soutliern Aisaociation of 
"Secondary Schools and Colle.^es. In addition, it ic hopod that 
the {juide -.vili prove useful in helping teachers at the* school to 
standardise instruction, avoid overlaps, and promote a more 
.. Doouential study of the lanciua.^e arts slcills." 

V/e realise that the ^lide is very rou^h; it is intended 
only as a bo'^inninj, not ac a finiiohod ox-oduct. It has -been 
prepared in si;.iple outline form to si.:iplify typin,^ at this 
starve, and civn easily be converted into chart, etc, forn later 
if such proves to be desirable. Of course, all typing errors 
.-_ v/ill bo correoteu. 

'J?he jaide at this sta^e doea not include a section on 
; ,;p:»ain;':iar studj'' as such as the school is luovin^ tov/ard a orO:^am 
of toachin,3 .gra^^ii^r in conjunction with writing usin^s Follott^s 
Individualized S n-:lish and related filastrips and tapes, 

:Jq of the Lo.n-^'^.-.Se Arts Department would .greatly appreciate 
the C0i^iiittee*s comiuents, suggestions, additions, deletions, etc. 
in i..i • ro vin.2: both our curriculum i^aide .uid the general lan.:;uag© 
instruction of the school, 

V/e feel that the follov/ing information concerning the school 
and the school coiiiiaunity will be perhaps of help to the Oormnitte© 
in properly evaluating the .'^ides 

'j?he Jcintre Jr. hi-jh School is located in Centre, iilabama, 
tho county seat of CJierokee County, a small rural area of lar/^oly 
ciiltivatod fvxrm land, 

_ The Cheroicee Co.nity Board of ;-'ducation and the Oounty 

Superintendent of Education comprise the final authority for 
education in the county, and both are elected by popular ballot, 

[Che rjchool was or.^:'.ni3ed in 1950 for the purpose of relieving 
crov/doj CO i-litions at the local elomonturj'- and hi'^h school, and, 
since th:rt ti;ae h;is 'p:*ovm from a student population of 250 and 
a faciUty of -.line to a student body of 510 and a faculty of 22, 

Tl^e school is a-ijaorily depurt.acntalised in all three .'pr-ades 
(6, 7, and o), Jithin each ^rade, students are ^oupcd somewhat 
ho:.io joniOMsly d'^ o.idin; on achievc:.i'3nt tests, teacher jud^aent, 
p:: rc.it -i^fti-.v .tion, .,.nu ;^upil opinion, A student, however, can 
move ^vo..\ oao f;bility level to another accordin,-^ to tho pro'^-^ecs 
m/),dc d.-.ria'': tho "X'^^i^Z "'oriod. Two of the si:: Lantuc^e .\rts 
to'iol-ov:. "re wlo I, and t'.'ird is _^ri..:K^rily a readin: te-.-.c-ier 
for olj'tL-.-^r.'. do Sv i dents, Obvio .isly, .•.r.niy of tI:o objoctivoc 
cat fort'- in t:.o yiid^ woal;"! not ap 1,7 enp-;liy to all -^adc or 
abilit./ 1dv>:1::, '■■ad, of oo'ircc, tho activitios v/ould vary 
acco:'din--ly. 
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'Hho bo.^iiuiin ^ atudont popvilation for 1972-73 concictod of 
about 16.' Ug'^o v;itli no otl.cr iiiinority ^oiips prccont. Rcli7:iouc 
affliutioiis LWQ nroclor,iinr.2itly protcEstant, with eighty per cent 
beiii.^ Ba:^tict or Lie tho diet, A rocont isiirve;; rovoalcd that 

about 4'3,« of tiie GtudentB cOiU© from low-iiicoino fainilios. 

As v;c\s Gtrtod c;-rliGr, tho -jiiidc vn-.D propr.red with the 
co-operation of all the Lan^aa'^jo Arts teachers. V/e sincerely 
hope to i'.aprova instruction in r.iiy vKxy possible in order to 
better :;iGct the needs of er-ch student and .<;p:*eatly apprecir-tc 
the aoiuiiiittoo^G help in accoi4plishin':^ this. 
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LANGUAGE ARTS 
FBXL0SOPH¥ 

We endeavor to serve the needs* abilities » and interests 
of every Individual student; to stimulate within each student 
a desire to improve himself and his environment, and to aid 
him in developing a true sense of values* The school should 
offer each student an opportunity to achieve the maximum growth 
of vhich he is capable. 

We must offer the student the tools to futher his education* 

Examples : 

1. To think or reason things out 

2. To study effectively 

3* To adequately understand and use the basic JVanguage 
Arts skills so that he might be able to further his 
education* (Whether on his own, high school* trade 
school* on to college, etc.) 
Mehods of teaching must be varied to fulfill the objec- 
tives of the school, the needs of the individual students, 
and to acc(»iiodate the various abilities and talents of the 
different teachers* 

We endeavor to help the student realise that education is 
a continuous process and to help him become a worthwhile, use- 
ful citizen within his community* state, and nation* 
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TIm pupil should «8tAbllah Indtpandimce in identifying 
strange printsd words* incrsass his denand for oeaning, 
acquire further independence in coping with meaning diffi- 
culties, and develop the skill and interest essential to 
reading a wide variety of materials in many different 
fields. Zn order to read widely in various curriculua 
fields, the pupil must acquire sufficient skill in rapid 
reading. He must Icam to read his textbooks with a high 
degree of understanding. 

SPECIFIC OBJECTIVES; 

I. To he able to apply a sound to its written symbol to 
read new words. 

Activities t Have pupils select words from an aasign- 
ment that have these sounds, or given a 
list of words: 

L, Recognise and use the common sounds 
of consonants. 

2. Recognize and use the common short and 
long vowel sounds. 

3. Recognise and use consonant digraphs. 

4. Recognize and use vowel digraphs. 

5. Recognize that doubling final consonants 
does not change the consonant sound. 

6. Recognize and use initial and final 
consonant blends. 

7. Recognise soft and hard sounds: g - c. 

8. Recognize silent consonants in words. 

9. Recognise that final, silent e generally 
gives the preceding vowel a long sound. 

10. Recognise and use r-controlled vowels. 

11. Recognize and use vowel diphthongs. 

12* Recognise when vowel and/or consonant 
combinations have sore than one sound* 

13. Use sound-'S^^mbol relationships to spell 
words cortectly. 7 



H»f rials s 



11. 



III. 



1. 


Prepared word list. 8. 


Phonics 


2. 


Textbooks. 


Chart. 


3. 


Dietlooary. 9. 


Record 


4. 


Tech-X. 


Player and 


5. 


Flesh cards. 


Records. 


7. 


Cssstte tape player and 


tapes 



Evaluation; 



l»t pupils read aloud to find if they era 
able to ;ure the pronunciation of new 
words lb jut assistance. 



To show your underetanding of word forms and sentence 
patterns by reeding orelly. ^ 

Activities ; Given a selection to read the pupil should: 

1. Recognise given word forms and sentence 
structure patterns. 

2. Read a given passage orally* with correct 
voice intonation t inflection* and phrasing. 

3. Recognise end use given printing 
conventions. 



Materials 8 



Evaluation; 



4. Read on tape and play back. 

1. Textbooke. 

2. Reading machine storeis. 

3. Read tteaazine . 

4. Tepe end tepe recorder. 

5. Individualised Reading from Scholastic. 

6. Scbolsstic Action. 

7. Esssys (Rsading levels 1-8). 

8. Study Skills. 

Reed aloud to dstermine if progress is 
being made in the above. 



To show your understanding of the etructure and meaning 
of words and phrases by relsting them to contextual uses. 



Activities ; 



Idsntify homonyms in s given selection. 

2. Identify sntonyms in givsn selection. 

3. Identify synonyms in given selection. 

4. Given two words of identical or some- 
whet similar pronounciation, recognise 
the word to be used in s given sentence. 



9 



5* Glvan a word or gtcup of words in 

co&ctxt, rftcognict which of tht follow- 
ing contoxt clue* «r« givou for thost 
words: (X) dsiTinition, (2) sxplsns- 
tion* (3) opposite idcsr or (4) exaaple. 

6. Senonscrsts ability to use words or 
phrasas to convay exact meanings. 

7. Recognise the technical vocabulary in 
a given scientific selection. 

8. Recognise that words have multiple 
meaning and select appropriate meaning 
in given sentences. 

yatgy^atf ; 1. List of: antonyms, aynonsnns, and homonyms. 

2. Textbook. 

3. Tach-X films. 

4. Workbook. 



Evaluation ; Pupils should be able to match: antonyms, 

synonyms, and homonyms. Given one of these 
he should be able to list the other. 

Examples: Pair (he should list pear) 

as the homonym, or the antonyms, hot (cold). 

To show that you can use structural analysis to recognize 
and use the correct forms of words. 



Activities : 1. Review structural analysis by recognizing 

the following structures of grammatical 
significance. (1) endings: -ed, -ing, 
-8, -er, -est. (2) plurals: -s, es, 
-ies, -ves, variants* 

2. Demonstrate ability to use structural 
analysis to read new words. 

3. Recognize written form of given word. 

4. Demonstrate ability to use coomon abrev- 
iations. (Ex: Mon., Dr., etc.) 

5. Given a group of sentences in i4iich one 
word in esch sentence is incomplete 
and given a list of suffixes and pre- 
fixes, select the appropriate affix to 
complete the word. 
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6. 



GlvsQ A lilt of uordt with affixM, 
rteognist tht root of Mch word. 



7. RAvitw ttxucturAl analyiio by finding 
eluta to tho muining af a word hy 
rocognicins its p«rtt— root, profix, 
or suffix. 



KftteriaXs: 



8. 



X. 
2« 
3. 
4. 
5. 



Dsoonstsrsts the Ability to divids 
words according to the rules of 
syllabication. 

Notebook. 

Words from text. 

Tach-X. 

List of words with affixes or* 

List of words with prefixes and suffixes 

to be added. 



Evaluation t Are the pupils able to use thess structural 
analysis to recognise words? 

To show that you can apply skills of phonetic and 
structural analysis to improve your spelling and 
reading. 

Activities t 1. Using a list of words misspelled » 

design a method of mastering these words. 

2. i^ply spelling rules for words thi^t 
double the final consonant before a 
suffix. 



3* In given situations » apply the rule 
for the correct spelling of words in 
the following cases; 

(1) Words ending in final 

(2) Words ending in silent e - (also 
before a suffix beginniiig with 

a consonant). 

(3) Words containing ia vs. ai» 

(4) The plural of words. 

(5) Prefixes to a root word. 

(6) Suffixes to one*syllable words 
and to words snding in silsnt e. 

4* Apply rules for spelling the contraction 
of two or more given words. 



5. 



6. 



MiterlAlt: 



1. 
2. 
3. 
4. 
5. 



.Rud t«t* of hOBonyns and vTit* 
■tnttncM ■pftlling and uilng Mch ttmbvs 



<1) 


pair 


(7) 


ant 




pear 




aunt 


(2) 


thara 


(S) 


hard 




thalr 




haard 


(3) 


daar 


(9) 


ita 




daar 




it*a 


<4) 


canvaaa 


(10) 


principla 




canvaa 




principal 


(5) 


capltol 


(11) 


stationary 


(6) 


capital 




atationary 


alraady 


(12) 


waata 




all raady 




waist 



Read, usa, and spall correctly worda 
frequently confuacd - poasibla exaaples; 



(1) 
(2) 
(3) 
(4) 
(5) 



accept 
except 
aeeesa 
exceas 
advice 
advise 
affect 
effect 
breath 
breathe 



(6) cloths 
dothea 

(7) later 
latter 

(6) lose 
loose 
(9) device 
devise 
(10) quite 
quiet 



word list or flash cards. 

Textbook. 
Dictionary. 

Rules for spelling - guides. 
Notebook. 



fcy'^luation t Given a list of some of the most frequently 
misused and miaapelled words and phrases, 
read, use, and apell them correctly. 
Other examplea; ache, through, knew, 

tired, atraight. 

To show that you can apply dictionary akills when needed. 

Activities I 1. Given a list of words he can put thtm 

in alphabetical order. 

2« Given a word determine if it is found 
between givec guide words. 



3. Given a list of words to look up-by 
use of diacritical marks-pronounce the 
words* 



4* Detsxnlnt the accanted syllable. 



5. Look up words to find correct spelling. 

1. Notebook. 

2. Dictionary. 
3* T^tbook. 

Are pupils able to do the above? 
Given practice in the uite of the dictionary 
the pupil should be able to increase his 
speed in finding words. 



VIX. To show that you can follow written directions. 



Mater iale: 



Evaluations 



Activities i 



Materials { 



Evaluation: 



1. Give practice in following writt^ 
directions: Write on board simple 
instructions — example: Jane come to 
the front of the room. Tom close the 
door. 

2* Follow directions in workbook. 

3* Follow directions on learning sheets, 
teet* etc. 

1. Chalk and board. 

2. Workbook. 

3. Learning sheets, test, etc. 

4. ^ Study skills. 

Check each child to make sure he understands 
instructions to be followed. If he can 
follow written instructions, he will be 
able to complete his work (in workbook and 
learning sheets). 



VIII. To show that ybu comprehend what you read. 



Activitiets 



1. Given groups of «ords determiac the 
ones that are aentences. 

2. Identify the topic sentence in a 
given paragraph. 

3* Choose a title for material read. 

4. Find the main idea of story. 

5. Finding specific information - to 
answer questions, or to support your 
point of view. 
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'6. 



Arrastge ideas in sequence » or incidents 



7. Skim to find facts* 



8. Take notes on detailed material. 

9. Understand a simple footnote. 
10* Outline given material. 

11. Summarize a story read silently. 

12. Given a sufficient part of a story 
anticipate a logical outcome. 

13. Draw logical conclusions and make 
inferences from information presented 
in the reading. 

14. Discriminate between relevent and 
irrelevant information. 



Materials ; 1. Notebook. 

2. Textbook. 

3. Reading machine stories - question books. 

4. Workbook. 

5. Individualized reading from Scholastic, 

6. ScliOlastic Action. 



Evaluation t After reading a given story are pupils 
able to do the above? Are they able to 
use the index* glossary, table of content, 
charts, etc., to find information? 

IX. To be able to read literature for appreciation of various 
types of writing, and for enjoyment. 



Activities ? 1. Read fiction and discuss: 

a. Setting (giving description). 

b. C3iaracters - role play <- wear 
costumes or act out parts for class 
to guess which character he is. 

c. Plot. 

d. Read character parts. 

2. Read simple novels (maybe outside of class) 
and determine plot, character, and setting. 
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3* Read non-fiction and vrite brief 
character sketches. 

4. Make a scrapboo!' collectioa of favorite 
poeas"^illu8trate poma, 

5. Small groups might want to stage and 
act out short plays or stories. 

6. Discuss how situations apply to 
everyday lives, and compare experiences 
to characters. 



Materials : 



Evaluation? 



7. Dress dolls as characters of stories. 

1. Textbooks and Paperbacks. 

2. Library books - fiction and non-fiction. 
3* Simple chairs for stage setting. 

4. Costumes. 

5. Dolls. 

1. Are small groups able to work together 
and act out short plays, etc.? 

2. Within a group are they able to use all 
talents: stage hands, as well as actors 
and actresses? 

3. Do students enjoy reading both fact 
and fiction? 

4. Can they tell enough of a story interest- 
ingly enough to make others want to read 
the story? 

5. Can students recognise and discuss 
setting, characters, plot, etc.? 
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WRITING 

The purpose of writing In the language arts program Is to 
foster a desire for students to express themselves In a variety 
of forms. The sample activities, materials and suggested eval- 
uations are Intended to be typical of those used by the various 
language arts teachers and are not Intended to be exhaustive. 

Speclflce Oblectlves 

I, Keeping records 

Activities t 1. Keep word list 

" 2. Keep scores of games 

3. Keep club records and committee reports 

4. Keep records of books read 

5. Keep records of progress made 

Materials t 1 , Notebook 

2. Charts or forms 

3, Dictionary 

Evaluation t Can pupils keep accurate records? 

II, Understanding and using types of sentences 

Activities ! 1. Write the kinds of sentences! Declarative, 

Interrogative, Imperative, and Exclamatory, 
2. Practice using each In writing paragraphs. 

Materials t 1. Composition or note paper 

2. Pencil or pen 

3. Textbook 

4. Dictionary 

Evaluation I Can children recognize and use the four kinds 

of sentences taughtt Can they Indentlfy dif- 
ferent tsrpes of sentences from a printed page? 

III. Organizing thoughts so as to prevent run-on sentences and 
sentence fragments 

Activities t 1. Write sentences and paragraphs for class 

criticism 

2. Pupils discuss* and correct sentences 

Materials » 1 . Textbook 
"■^ 2, Dictionary 

Evaluation t Can children organize their thoughts and correct 

their errors? 

IV, Improving In ability to spell correctly, capitalize, punctuate 
paragraphs, and becbme language conscious 

rn?r> Activities I 1. Make card-flle collections of spelling words. 

la 
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V. 



VI. 



VII. 
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Materials t 



2. Make class dictionaries 

3, Practice correcting paragraphs with errors In 
capitalization and punctuation. 

1 , Textbook 

2, Dictionary 

3, Note paper or copies run off to correct 



Evaluation! Are children Improving In written and oral language? 
To learn to fill out forms 

Activities t 1. Practice filling In blanks on coupons, 

questionnaires, standardized tests, order 
blanks, and applications 
2, Fill out checks and receipts 

1. Blank checks 

2, Receipt books 

3. Order blanks 

4, Applications 



Materials i 



Evaluation ? Are pupils able to fill out forms? 
To leatn to writ 6 letters 

% 

Activities! 1, Write friendly letter 

^ ' ~ 2, Vrlte buslnfeds letter 

3. Write letter of application 

4. Write request letter 

5. Write thank-you notes 

6. Write Invitation letter 

7. Address envelopes 

8. Practice folding letters 

1, Overhead projector 

2 , Stationery 

3, Envelopes 

4 , Textbook 

5 , Dictionary 



Materials i 



Evaluatfloni 



Can the children name and Indentlfy parts of a 
letter and write a mailable letter i 



Gaining experience In personal-type writing 
Activities! 



Materials! 



1. Write original stories, poems and plays 

2. Write autobiography, advertisements, notices 
and articles for school or local newspaper 

1. Note paper 

2 . Newspapers 

3. Books i library, poetry, etc. 

4. Dictionary 



Evaluation ! Are pupils able to do personal-type writing? 

iii 
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VIII. 



IX, 



X. 



XI. 
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To write descriptively by sharpening their power of observation 
by becoming more responsive to impressions perceived through the 

SGflSGS 



Activities t 



Materials t 



1. Describe some familiar object to a person who 
has no knowledge of that object, 

2. Assign topics requiring concentration on the 
five senses t 

a. The view from the window 

b. Street sound 

c. Passing a restaurant 

d. Spaghetti sauce 

1. Writing materials 

2. Views from the window 



Evaluation t Are pupils able to write descriptively? 

To recognize how description Is different from narration and 
exposition 



Activities t 
Materials! 
Evaluation t 



1, Pupils read descriptive advertisements. 

2. Pupils write brief advertisements 

1 . Newspapers 

2, Books 

Are pupils able to recognize the difference between 
description and narration? 



To Interest pupils in composing word pictures of people, places 
and things 



Activitie s t 

Materials t 
Evaluation! 



1. Pupils read descriptions of characters from books 

2, Pupils write description of friends and let 
the class guess the person that he wrote about 

1, Books 

2, Writing materials 



Check papers for correctness of sentence structure 
and punctuation. 
Assign short drills that are relevant to correction 
remarks on the paper. 

To learn narrative writing by writing their experiences In 
story form and to enhance pupils* appreciation of a well 
developed story 



Activities I 



1. 
2. 



2, 

17 3. 



Pictures of action are shown 

IVP^Jhafg!??! ¥l^ggo£{l! f°"<'"in8 guide lines, 

b. What people? 

c. What has happened? 

d. What are characters saying to each other? 

e. What was the outcome? 

Pupils scan printed stories for lists of 

^® substituted for "saldt 
Have the above written in narrative form 
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Materials 5 



4. 



I. 
2. 
3. 
4. 
5. 



Teacher reads the beginning of a story and 
students finish It. 

Action pictures 

Printed short stories 

Films trips 

Tapes 

Textbook 



Evaluation I 



XII. 



XIII, 



XIV. 




Students exchange their papers for student evaluation. 
Supervise the writing of corrections and revisions. 
Require students to correct papers according to 
teacher's remarks using the guld lines found 
In textbook, fllmstrlps and tapes. 

Writing paragraphs by developing a topic sentence Into a 
coherent paragraph 



Activities t 



I. 
2. 

3. 

4. 
5. 
6, 
7, 



Teacher shows a picture; of a magazine cover 

Class gives main Idea of the picture 

Class eliminates until the best main Idea Is agreed 

upon 

Each student gives a supporting sentence 
Sentences are placed In correct order 
A suitable "clincher^ ending sentence Is selected 
Students copy this paragraph to be used as a guide 



Materials i 



1. Magazine covers 

2. Textbook 



Evaluation ! Are students able to deveHiop a topic sentence Into a 
coherent paragraph? 

To gain skill In arranging supporting details In logical order 
and to recognize and eliminate Irrelevant material 



Activities! 1, 



Materials t 



Evaluation t 



2, 

3, 

1. 
2, 

3. 



Teacher duplicates paragraphs In which sentences 
are jumbled. Irrelevant material Is Included. 
Pupils eliminate Irrelevant material • : 
Pupils arrange sentences to form a good paragraph 

Magazine covers 
Textbook 

Duplicated paragraphs 



Are pupils able to arrange supporting details In a 
logical order and eliminate Irrelevant material? 



To be able to odnn^t choppy sentences with a conjunction or 
a phrase or vary the sentence structure to avoid 'monotony. 



Ant!<v4tlest 



Materials t 



Evaluation I 



1, P^iplls listen to tapes on choppy sentences 

2, Pupils look at fllmstrlps on choppy sentences 

3, Students work drills from textbook 

1, Tapes 

2, Fllmstrlps 

3, Textbook 

Are pupils able to^ avoid sentence monotony by 

vary their sentence structure i /£, 
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XV. To support a general statement by giving detail 

Activities t 1. Puplla discuss literature or othet subject area» 

2, pupils write practice paragraphs on topics drawn 
from discussions of literature or other subject 
areas 

Materials! 1. Books 



Evaluations 



Are students able to support a general statment 
by giving details? 



XVI. Writing reports 

Activities t 1. Select title for the report 

2. Pupils take notes In their own words 

3. Pupils organize and write a report from their notes 

Evaluation t Are pupils able to take notes and write a report 

from their notes? 
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The followins is a tentative currioulum guide designed to aid 
teachers in helping students in the middle school develop the 
necessary listening skills. The sample activities, materials and 
suggested evaluations are intended to he tjrpical of those used by 
the various language arts teachers and may be modified to fit the 
needs and problems of the students involved. They are not intended 
to be eichaustive. sj^ a^ddx^ -fc-t/tL^^Ws iLoL^cL ^ic -/Jht^M/^c^ 

Specific Objectives ^vA^-^ '^'^'^ (L^^< du^'cC ^ 

Im To become aware of the importance of listening in the -learning 
process 

Activities ; 1. Discuss iiuportance of listening 

2. If the school uses a public address system for 
daily amiouncements , tho teacher might give a 
qiiiz on the morning's announcements. 

3. Announce (aad follow tiirough) that tliroughout 
the year the students can expect unannounced 
quizzes on material just covered 

4. Listen to records, tapes, etc. which discuss 
tjjte importance of listening 

5. Sive a* listening test (examples of such tests 
listed under materials ) 

6. T^ecord instructions for tests, etc. so that 
they will be repeated only once. 

Materials: 1. Tapes 

2. Records (esp. How to Study in school library) 

3. Tape recorder 
4# Record player 

5. "Objectives of a Ninth (Jrade Listening Unit" 
Sug.<;estions for Teaching En.^lish in the Junior 
High School , published by NOTE. 

Evaluto.tion ? Are pupils becoming more aware of the importance 

of listening and can they perform the above 
activities with a relative degree of success? 

II# To develop ability to give attention to the speaker ^ ii7tf^>i prj^ca/i/^ ^ 

Activities ; 1. Practice correct posture, attitude, eyes on iuj^M 

speaker, etc, for proper listening 

2. Tell chain stories in which each participant 
carries the story forward f»om where the pre- 
ceding speaker left off, 

3. .'/rite a report using one of the following 
listening activities: 

a. Listen to the next speaker who visits your 
school. Report his main idea and 2-3 
supporting ideas. 

b# Lie still in bed on a school morning and 
tell all the sounds you hoar. Tell hov/ 
they differf on a Saturday or Sunday morning. 

erJc 20 



t 



BEST COPY AVAILABLE 

0. Listen with "rabbit ears" on a bus or street 
car. Report what you hear. 

4» Discuss distraction, interferences vrith proper 
listening and how to overcome them 

5. Listen to a radio or television speech at home 
while other members of the family go about their 
activities. Do not expect them to be particularly 
quiet for your convenience. Report on the speech 
to the class and let others who heard it judge 
your listening ability. 

Materials i 1. Stories with which the class is familiar (chain 

story activity) 
2. Radio, TV or tape recorder 

Evalutation ; Are students improtring in their ability to ijive 

undivided attention to a speaker and becoming 
more alert listeners (less easily distracted, 
more aware of the various listening; situations 
around them, etc.)? 

IK. To differentiate between sounds 

Activities ; 1. Exercises in identifying: 

loud and soft sounds 
hi^h and low so^lnds 
human and non-human sounds 
consonants 

long and short vowels 
blends, digraphs, dipthongs 
2. Exercises in indicating recognition of a variety 

of trhythms by clapping hands, etc. to the beat 
3» After feea3ps4»g hearing a dictated word, pronounde 
a rhyming word 



Materials s 



Evaluation; 



1. Records, tapes 

2. Record player, tape recorder 

3. Various material dealing with phonics 

Can the student differentiate between sounds as 
tested by the above activities? 



IV. To be able to listen to and recof^nize new words 

Activities: 1. Exercises in identifying the follov/ing when 

heard : 

root words 
compound words 
plurals and singulars 

2, Students make up and tape stories using 
vocabulary words. Other students listen 
for these words when tapes are played. 
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Materials: 1. iV9F€l9 Word lists prepared by teacher, students, 

publishers, etc. of roots, compounds, etc. 
2. Tapes and tape recorder 

Evaluation ; Are students to recosnise new words when heard? 

V. To recognize standard and sub-standard usage when heard 

Activities s Im Hear and observe teacher speak standard usage 

2. Malce a good-natured game out of correcting 
each others sub-standard usages (Bd careful not 
to carry this to the point of intimidating 
students, discouraging them from speaking in 
class) 

3, Exercises in choosing the correct (standard) 
form from choices xDresented orally 

Materials ; 1, Exercises in textbooks and workbooks (presented 

orally) 
2* Tape, tape recorder 

Evaluation: Are pupils showing iiiiprovement in standard usage? 



VI# To be able to adjust one's listening to the purpose at hand 
(recognise whether the major purpose of an oral presentation 
is to entertain, inform, instruct, persuade, etc. and hence 
listen with the attention, attitude, etc, appropriate for 
the presentation) 

Activities ; 1. Make rules for listening for different ^ 

specified purposes (eg. answering questions, 
gathering information, gathering details to 
support a main idea, etc.) 
2. Listen to and diccuss tapes or records of 
different types of oral presentations 

* Materials ; 1. Records, tapes 

J 2. Record player, tape recorder 

Evaluation ; Can the student determine the purpose of an 
oral presentation and adjust his listening to 
the piirpose at hand? 

VII. To follow oral directions 

Activities ; 1. Teacher gives student 4—5 siaple directions. 

Student responds, (eg. Raise you left hand, 
scratch your right ear, stomp your right foo3t 
three times, blinic both eyes twice) 

2. Follow directions for arranging pictures, \7ords, 
and objects in a pre-determined order 

3. Follow directions for playing games 

4. Follow directions in marking worksheets, test 
papers, filling in name, date, period, etc. 
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Llatsrlals s 1. V/orIcsheetS| test papers, otc. as used foi* 

other language arts aotivitios serve for 
practice in follovdng oral directions 



Evaluation: 



Can students follow directions as ^iven in 
above activities? 



VIII • To listen to the end of a discourse or discussion before 
asliin::: questions or drawing conclusions 



Activities 



Materials 



Evaluation; 



1. Iggore students who raise hands to ask ques- 
tions before the teacher has finished giving 
directions (negative reinforcement) 

2. Read or have students read brief anecdotes 
with surprise endings, etc, 

1. Anecdotes on various subjects having surprise 
endings 

iVre students iinnroving in their ability to 
listen attentively to a-44e the conclusion 
of a discourse before drawing conclusions or 
aslcing questions? 



IX# To remember specific information from an oral presentation 



Activities! 



Materials: 



Evaluation 



!• Play .same involving listening for sequence 
of ideas (First student states, ^I went to the 
200 and saw lion." Second student, "I went to 
the SCO and sav; a lion and a monkey," Third 
student, "I went to the soo and saw a lion, 
a monkey, and a tiger." The game continues as 
lon.3: as a student can recall all the animals 
and add one more . ) 

2, Sfter listening to a story, identify and/or 
describe the events that happened first, next 
and last in the story 

3. After listening to a story, match ansv/ers with 
questions on the details 

4» Aft or listening to a story or report, Ina^e 
identify the events that occurred from a given 
list of events 

5. Ascogniae the main idea in a stovy you have just 
heard . 

6. lecogniae the mood (funny, sad, serious, infor- 
mative, etc.) ftf an oral presentation 

1* Stories, reports, etc. to be presented orally - 
NOT 2 "Listening Objectives" (mentioned earlier) 
gives several paragraphs v/hich can be used. 

Can the students remember specific information 
from 4ii an oral presentation as tested by the 
above activities? 
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1. To show undorstandins of information proccnfccd orally by intor- 
pretin; the content 



difforentiating 

"iaalc©-believe" 

opinion 



Activities } 1, Exorcise in difforentiating between; 

real and 
fact and 

in an oral presentation 

2. After listing to "a political or editorial 
speech of at least 5 minutes on TV, radio, 
tape, etc, describe in 2-3 sentences (1) the 
main idea (2) 2-3 subordinate or related 
ideas 

3. Discuss and practice recognising the following 
signs of bias in an oral presentation: 

loaded words 
exaggeration, 

statements of opinion or of prediction pre- 
sented as fact 



Materials : 



Evaluation; 



1. Stories, reports, paragraphs illustrating 
real and "make-believe", fact and opinion, 
various signs of bias 

2. Tapes of political, editorial, etc. speeches 

3. TV, radio, tape recorder 

Are students improving in their ability to 
show understanding of information presented 
orally by interpretin*! the content throua;h 
such activities as the above? 



Note ; 

The language arts committee is aware of the fact that the 
Alabaiaa Course of Study recommends that listening skills be taught 
as a correlative to other worlc, not as a separate xinit to be 
studied. The comittee feols that the above objectives, activitiec, 
dtc# yield themselves easily to such incorporation in the students* 
daily work. However, listening skills are so liiportant to success 
in any area of school life, that, for some students, time devoted 
to developing; these skills as an end in themselves v/ovild not be 
ill-spent, Grlendale Junior High School, Salt Luke City, Utaii, is 
an example of one ouch school that has developed a specific 
listentig unit for incorporation in its curriculum. 
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Tho cozu-ioiicjitioJin for aaourcito Dpollitvi: aro auu^y. ?irut| thoro lo 
tlio priUo tJOiiCQ of ucqoai)lloJ;iiaat wI-IoIa conoc fi*ou such tui adtUovo* 
XEItnt* Aloo reoui*ato e.ioliin^ oftoa oruibXoo a ctuaout to cYOid 
«triii:;ont poiir-ltioa on lii^Ai oolaoal or collo^ papero* Plntaiy, ao« 
eurato o olitn,:; alvsr.sjrc booii, fnid ijrobabiCy wilJ. ooutlxu&o to bo. 
out of tlie laiirico of tlio '*odueatod pornoiu** 

In ^onorra tho objootlvo of o onin^; utudy la tlio junior hi iu 
or laidaio coliool, io for tlio otuaont to furtlior dovolop hie abiliter 
to use o.iollia- offoctivoly in writing words that ho undonistajida, 
U800 in epeokin^:;! und oooto in roMdln^* 

Tho aotivitioo» mtoricaD» ami ov lutitiono Bui^ootcd ixro Ix^* 
tondod to bo oxaax>loo of thooo uo<3at thoy oro not iutendod to be 
oxbaustivd. 

Spocifio Obieotlveo 

X« 2o bocoao o«^o of tlio iiaporttinoo of oorroot epelllns, 

Aortltltiog t !• Student io oxpootod to spoil rotisonabj^ corrootly 

^ ^8 v«orl£ (hopofuXlyt i» olas«es}» ziot 
JuDtwhon studylAS opollins spoolfioally. 

2* Somoo illuotratin^ the obtsurdity often rooultln^ 
froia Inoorroot spelling* 

3» Bonue points of rorod to students i^o can find io- 
oorreot speXling on toaehor hmidouts* 

llatorlalot 1» All papers turned in by students* 
2* Diotionary 

3* ?lll38 

#• Soraos 

i^fYi^uiitiont Xb student bocaain:^ ^aoro ooaoolouo of ioportanoe of 
spellinr: in oXl of liie worls? 

XX* To be iible to analyze your diffioulty in spolllni; a word. 
Tho ability of a otudeut to do tills is basio to liis ability 
to spell. All £ipolli2is '*raIoo'* ore a moans to this end* 

AotivitioBg X* Chuok to see if nisspollins of u word is a rooult 

ofs 

A, CJaroloDDnoes in ivritin^, reading, or pronunoia^ 
tion 

B, SrouTiS of eiiidlur wrds Oif :oi*ontly speHod 

C, Varied sorts of "spooica" ooouplascitiost such 
as fxiiluire to undorut^md tho motmia^ of tlie 
word in oontoxt, fu-iluro to uoo apostrophe 
corroctlyt etc. 

Irt-^toriiOg t 1, 2oxtboo*:o 

2. Films 

3. DictioaLirioa 
4* Glossary 
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^wauatloiii Oan pupils deaAiistrate lxidop«iia«iio« in using speXlincs 

aids to ttoloels oorroot prononoiation ana •pellins 
of nordft? 

zn» So Oovtflop a mothod of attaeftiae a«w werOOt 

AotlTitiffi t Xm Look at tho wrd« Looic at oa^ Xottor, 
2» Sar tho nord* Boor OTorar Aaieoao* 
3« mto tho word «it!iout looidns at th& original* 
, If you aado aoy miattHcooi nrlto it oorrooUy, 
4« Ohook tho word ivith tho ongiaal. 

IiOoldLn^ Birn^ ftw tho ^rdf say it to yoursolf • 
Try to soo a pieturo of ths word in your aind^s 

(Soa^O SOthod of attaok) 

HatorlQlst !• Xdat of nords 

2* Challdioard and dlialk 
!• Papor ond ponoil 
#• Satfh«S and ^juibni: 

SfoAuatioi^t Oan studont attaolc and oostor tho opollins of a 
mm word indopoadontly? 

S7« So apply tho okUls of phoastio aaoSyois to onalyso and spall 
vords* 



It 

mm 

Xm aules of syllibioatioa 

Aotlvitios t g^w^ioa and exoroiaos in dividing words into 

Ha^orlfiilf t 1« tran«paronoiss 

2* Biotionorioo 
3. list of words to divids 

Bfialttati9i|t Oan tho studont divido most words oorveotly into 

2* Sounds of oonsoaants at ths boisinnin^s of words 

Aotivit^oi^ t Ooaost wnr^aihootat oto*» in rooosaissin^ initial 

oonooaaat sounds 



List of words 

g^i^tio^ t Can tho studont rooo^ss initial oonsonant sounds? 

1* Shs loa^ and ahort oouada of vowols and various spoUlng of 
thsss sounds 

Sxoaplost 

A* An undsrotundin^ that ths v^N sound Jiay ho opollod 
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at ©t It At ttl uxiaerstaadia^ that •a^e^®^ soucd 
lottdtlloa ooibiiiae withV o to fomVdm » liiloh oay 
be spoiled ^ j^t 2St M* 

B»»Aa undox^ttiMias tliat tlio sound N*^ may bo cpellod 1*1 < 
nuoib^ ot different Hayes sisill in epellins ooxreotly 
worde in viSiioh e eouzid is sn^elled mf^M 2i» 2&f J£t 
and asrt hobit of uoin^ stizdy stops inle&rniz2^ to 
speiF*these words i 

iplos of suoh Hordss 



she fen:^ ^ee ^ea ^asy Moday 

be history floe ploa icey Hoaday 

bi swLftly three tea oonls^ SHesday 

mtty settee sea dohk«y mday 

Acrtivities s I«t pairs of children sLve euoh othor protests to 
~~~~ see fftiioh words oaOh <Aild needs to study* livritton 

praotioo is espooiaUy iiaportant in leafmng to 

Spell* 



Materials > 1. iVord lists 
2, Diotionories 
3» Sraosparenoies 

Eygguatioa s Cfaa students reoo^se and use tho difforont 
- spelling of tho vowel sounds? 

4« She effect of final silent 

!Chc sound of ^ and £ 

60 v/hon to oxpoet tho spelling ^ and ^ 

7* She ^ sound 

8* Zho £ followed by 

9» Sounds of diphthong such as ouf 

10# SUent lotters 

A. Ollont 0 bofore rooSCf baok, siolc, duoICf eto. 

Silont £ bofore ai Isni^^t, loaot. toJOWf eto. 
C. Giloat ^ bof ore*"! : fi.^t, sisht, mlahtt Oto. 

Silent £i>orore A or ^ («hon £ is the iaJ-tlGl lottor): 
psaSat psyoholosyt pneumoniat eto. 
E. Silent d bofore xi hed^t fud^, oto. 
?• Silont jg before Ji wrongf wrin^, wrathf eto. 

Aotivities t 2ho otudento :-il^:^at bo jiven a psra^pTaph to piolfi 

out words thi;t contain silent letters* Ite.^t 
^ve G paragraph of eovoral misspelled \70rds and 
asic students to roopelX the misspeUod ones* 
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Ui* SlsiXl in spelling words oontainiss tlioso double oonso* 
notttst j[dt An underctondias tluxt 

aoublc conconaato riro eonmionly found in aany En^jiph 
words Qxid that vision a two oyllabld vrord lioa a doublo 
ooneonantf tho dlvloion ooaoo botifoon the two consonante 
in writing. 

Aotivitioo t t^ivo sentoncoo ouoli as thooo and lot en^^donts draw 
the dlvloion in each Jj^t ^gr^ and 

!• Jack told a fuxmy jolso at dinner* 

2» Tho sudden storm oado tho rivor vory lauddy* 

3* Sees laliQle blubber taste lilse rubber? 

4* That bu^ is the big^st one on the field. 

5* Sara found a pretty little kitten. 

Matariclotl .Llot of aatorlale oontalMn^ all of the cibove 

p^netio patterns 
2*SjntenoGS words eontoinin^ above phonetio 

patterns* 
3* FUms 

4* iSraaaparonoies 

SvaluatipOn t Con students spply above prlnoiploe of pihonatio 

analysis in sp^infl? 

m. 

V* To demonstrate ability of applying; structural ^enerolissationst 
now and review, in spelling nerds oorreotly. 

E»QB»loe t 1* Plurals of moot nouns are forsaed by adding s or 

the past tonoe of many verbs is formed IS^ 
oddlA:^ d or ed« 

2* Hew words nay be xaodo by adding pig to 80i$e w^rds* 

3* New words nay bo mx&0 by adding r, erf st, est * 

4* Ohan^ Z 1 before adding s&» i£t est * 

5* /ords ©lidlii^ l:a £ form plurals variously — sone 
by St some by some by either* 

6* Tho spostrophe is used to fora clxi^i^ulGr and plural 
poi^sesoives oxid to gOxow that letters are onltted in 
oontraotlotti* 

7« Oomon prefisos and suffixes* 

Aotlvltieo i SamoSf o::orolsos| and worlsshoots applying the 

alrove ^zierall nations* 
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IlaterlaXB t X« iVorlsahoeto 

2* OlmXk Qttd ehali{3}oard8 

3« Overhead projootor and transporenoioe 

4* (ShartB 

5« CSomoB 

gyelmtlQiu Can the otudente apply otruotural gftnfimll ggtiooB 

in apdlliiig mtAB9 

7X* So recogs^ise and opell vrords that oay have siore that oao 

proxxonoiatioa dopaadiJQ^ upon the use to iihitih thisr Put ond 
to reoo^sc the ahlft In aooent aooordins; to m ii i eii the use 
to ehloh a word Is pat* 

Aotlvltlea tI>Dloouos with pupils that oony words have two 

different proaunoiatioas dependiag on the wojr 
they are used in sontenoest 
ESQsipXesi 

!• stOijeot (H*) mb* jilet 

(7.} sub dO&t* 
2. projoot - C27«j proj* elds 

(▼•} pro jelct* 
3* pro^preea « (H*) prog* res 

(?•) pre sres» 
4# robeX # (N«} r6b*el 

ri MI* 

2» Have puxsilB write words suoh as s ^yax^te twioe 

and after eaoh write ad3eoti ;yy cmt vm to 
indioate its use in the senteneeB oeZows 

He will Boporate the paper into seporate staoiss* 

Have pupils fill in answers to riddles with 
words f ron a given list as the aibove* 

a» If it werenU fillin^t it wouldn't be 

• f appropriate) 

b* N0 one wotald triu over it if it didn*t 

>(i>ro.1eot) 

3* Diotate sentenooB for words to study for the 
woo^J.y test and proofroad* 

4» Pupils ohould iaolude in |heir Bpelling note- 
booiss all words misaed on tosts* 

MatoiiQlst 1* ^ilrns 

2. Toxthoolc 
3» BiotionarloB 

Evaluation i Ant pupils able to eey and use oorreotly eaoh 

woinl as two different parte of speeOh? 
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?II« To rQQo^f^zQ Djxd spell oommon homox^^roe oorzHiotly* 

Aotlvltlegs Exorciaos, ^oaos apeUln^ tlie oorroot torsi of a 

hoaoi^ for use in a portioulor statonoe. 

Mfiterlols s List of hoaoayxast coatencoe utslxis tliem^ 
Kvaliuitioa ; Can stiidonts spoil and iiso homoa^pim oorrsotly? 



Additional Aetlvitloe 

ShOQo eLiDiiJlo activltios can bo uj&od at Vv*nouc tlmoa in tho 
etudi* or £Si>GlXlii^ accorvlin:: to tlio neode and intciroote of tho 
otudonts luvolvods 

IL-.oou:.*? . :o otudcntc to izse now k/ordQ, loomed froa Qpellin^t 
In DontencoB of tlicir ovo v/lion ope^ilciix:: In claoCf ©to* 

Cfivo dp, ortoiiity to ubo now word© in oral and vsxitten re- 
ports, 

Doccidption df vtirioue spQlltn:; ^s^m&e can be attaohod horo* 



o 
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Speaking 



Speech or oral coanmunication can oliXy be considered with 
reference to the whole of active comnwinication* If corsnunication 
is vital in the deucative process generally, and in language leaxuLng 
specifically, then oral composition inust carry as much weight as 
written communicaticm*. 

The general objective of speech study in the lang\iage arts, 
program is to develop the ability to communicate with others in 
a carefully planned,!ii»p«iorgaaized, and fluently expressed 
talk by Tising good enunciation, poise, and a sense tf responsibility 
for his remarks:. 

The activities, itaterials, and evaluations listed are example* 
and are not intended to be exhaustive* 



Specific Objectives 

I» To be able to plan and conduct personal interviews, 

Activitiest 1# ft-epare an outline of the questions you 

would like to ask a person in an interview* 
2, Comduct an interview id.th a classmate* 
3* Conduct an interview ^-lith an adult* iVesent 

an oral summary of that interview* 
I4* Conduct an interview and write about it for 
a school newspaper* Include the interviewee's 
nam© and at least three facts about his life. 



mterials: 1. School newspaper* 
2* Periodicala* 
3* Notepaper* 

Bvaluationt Student must achieve an average grade of three 
points on a five-point scale based on organs 
ization, enunciation, poise, and content* 



IT* To be able to make informal oral presentations* 

Activitiest I* Review oral presentations skill by explain- 
ing how to proceed from your present pos- 
ition or a place that you select, to anofher 
place in the school on the playgro\ind, or in 
ihe neighborhood. Explain the reverse route* 

2* Heview oral presentation skills by expressing 
a passage written in formal language in your 
own words* 
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3» Heview akllla for preseatation of ideas 

to an audience by explaining to a group 

how to perSom. an activity, 
U Demonstrate an accepted procedure for 

(l) makins an introduction and (2) naking 

an announcement. 



I'i^terialst 1, Transparencies 
2, Textboolcs 
3» Games 

Eyaluations Student must achieve an average grade of three 
points on a five«»point scale based on orcani- 
sation, enunciation, poise, and content. 

To naster the techiniques for preparing an organiised oral 
report* 

Activities} !• Apply the sldll of sequencing to organize 



material for an oral presentation, 
2, After reading two or more books on a chosen 
topic, prepare a project that includes a 
visual taodel, IVesent a discussion of the 
topic, 

3» Prepare an oral report using the following 
steps • 

A, Choose and lindt a subject, 

B, Locate information, 

C, Take notes, 

D, Organize the notes in three sections? 
one that leads- into, one that expands, 
and one that sunmriaes the topic, 

E, Present the report. 



Evaluatxont Student must achieve an average grade of three 



points on a five-point scale based on organi- 



IV, To be able to present an organized oral report, 

. Activitieat 1, Present a three-to fire minute talk on a 



topic you choose, 
2« After reading a book, present an oral book 
review. 

3» After reading an account of a sciantific 
adventure, present an oral report related 
to the adventure. 



Haterlalst 1, 



Textbooks 
Transparencies 
Encyclopedia 
Library resourcea 



2, 



ality. 
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^fiv(>r\ contro^'ersial tor^ic, rrinke sr ornl 
^ro?f»nt-?t.ion in ^'hich you try to Dersunle 
ot>"erP to --.p:r^'-i v^ith your noint of v1'3^-f. 
5» ProT^nre .mr^ present a" thrse-to five min- 
ute inforni^stive t-tlk tbnt vill be evaluated 
• on the basis of (I) your r^osture, {2) your 
e^^e contact, (3) the volume of your voic(?, 
ik) vour STo^.e-^ in 5»ne;^kinf*, (5) your pro- 
nunciation r.r)f^ enunciation, anfl (6) vour 
ort^rmization of the material, 

'^-ulent riust -achieve nn averf?<7:c? score o^ thre^r 
r>ointP on n five-DOint Fcale "b.iF^d on nocture, 
e^f'^ contact, volure of voice, srie-^d in spenk- 
ipf*, nronunci ntion ^nr^ entmciation, r»n(i orp^an- 
iz.-^tion. 



To ^0 .ible to r^?irti ci-nte 
cuPsion ^roup. 



Activities 



in nchie^an? the ^o<qls of a 'Hs- 



1, Review the '^ui'5eline? for p. 'iiscusslon 
thnt pnrly to the participant in a dis- 
cussion ^rroup, 

2. Review *roup-discuf?sion technicues ex- 
nre?sinT your point of view on a topic 
from your re.^dinp: in sr^eciflc cstefory, 

?, ' n-rour-dis-cussi on techniques by 

T^^rticiPTtin<=r in nn open-ended ffroup dis - 
cussion -In vhich no one solution if^ appar- 
ent. Inclu'^e the folloT-dnT: (1) define the 
to^ic, (2) contribute relevant ideas, (3) 
co'^trlbute to the resolution of the prob- 
lem, iU) J?t'?te whether or not you think 
your contribution ^'^bs worthwhile. 

1. Textbook? 

2. Library resources 

3. ^'ote cards 

wStudent H'UPt nchieve nn averpnie score of three 
"Pints on n flve-noint scnle based on origin- 
ality , ort^nlz-^tion, pcise, enunciation, 'and 
contribution tc the su^-^ess of the c:roup. 

To be ?^bl8 tc n^^rly techni'^ue? for lending rt diBcussicn. 

£ctivj^ti^: 1, ^.«scr?be uhe rules th^t should b» follov;>;d 

by the lern^er of ■•=5 dir.cussion f^roup. 
2. i>vj!lu.-ite the tecnninue used by n discussion 
I'-'-der nccordin.^!; to the follovin^ criteri.'s. 
•i. I'^troduci'-;;' the tonic under discussion. 

!^.efrninin<T from s^ivin^ personal views, 
C. Decidin-"^ vho is to speak. 



?:?>ter'i -nl? : 



Tv.nlunti '"n 



as 
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I'lateri alss 



Evaluation i 



D. Keeping the discussion moving on the 
topic. 

r:. Giving evryone a chance to speak. 
F. Summarizing the iuain points, 
3. Demcn-trate your ability to lead a dis- 
cussion group, 

1 . Textbooks 

2. Filrastrips 

3. Library resources 

Student must achieve an average score of three 
r.oints on a five-point scale b&sed on the six 
critei-ia listed in Activity 2 above. 



VII. To be able to demonstrate role-plauing ability. 

Activities : 1 , Act nut a given script using ] roper 

expression, intonation, etc. 
2. Create and perform an original eliding 
for an open-ended play. 

i-late rials ? 1 . Scholastic Action 

2. Scripts of plays 

3. Tape player 

Lvaluation ? Student niust achieve an average score of three 

points on a five-point scale based on expression, 
intonation, and originality. 
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E0WAR9SBURG ELEMENTARY SCHOOL 



Room #23 
RUTTEN 



Room m 
SWITALSKX 



Room m$ 
MeCAXN 



Room m 
BOEPPLE 



Room #20 
UNG 



Room mS 
GARDNER 



Room #17 

moiEY 



Room #15 
TODD 



Room #13 
GRIFFIN 



Room #t1 
LXERARY 



ALL-PUIPCSE 
ROOM 
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Room #16 
XALTENBAUGH 



Room #1U 
SPRUNGER 



Room #12 
ARTLEY 



Room #10 
MUSIC ROOM 



38 




BEST COPY AVAllABLE 



E0VJAR0S9URQ MIDDLE SCHOOL 



r 



r 



ALL-FURPOSE 



Room mz 
Mr. i^uska 



Room 
Mrs* Oa\di 



ijlll^a 



Room m} 
Mr* Meratco 



Room mo 
Miss 

Steszewski 



^ Room ft2 


Ream ^3 


Room t(k 




1 ""'""* 


STORAGE 


Mrs. Ensign 





Room ff9 
Mr. Geyer 



I Room ftB 
\ Mrs. Deats 



"—1 

i 

OFFICE 
I 



Room #7 

MUs Chrfs. 
man 



Room 6 
STORAGE 



Room ff5 
Mr. 

Scfimfdtencforf 



SIDE ENTRAMCE 
to ORIVEViAY 
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The Language Arts Department functions on a semester basis. The 
9th grade has basic courses which cover semesters of grammar and 
literature. The 10th, nth and 12th grade years ax^ elective courses 
to fulfill graduation requirements. During these years a student 
must elect one course in each the speech and writing areas. The 
department also recommends that college bound students take at least 
four semesters of the elective courses, one of wftich is advanced writing. 

This departmental program intends to provide the student with 
a better understanding of literature writing and other foxros of 
communication by eliminating repetition by offeilng varied courses. 
The program attempts to meet the needs of different levels of student 
abilities and interest. 
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Enrollment 



High School 


675 


Junior High 


325 


Edwardsburg Element aiy 


1*80 


Middle School 


2l|8 


Eagle Lake Elementary 


hh9 


* 





Ninety-eight (98) teachers. 
COMMUNITY SERVICES 



Churches 



Ontwa Baptist Church 
Elkhart Rd. 
663-2587 

Our Lady of the Lake Roman Catholic 
U.S. 12 East Church 
Father Schneider 
699-51i7U 

Pall Gospel Assembly Church 
R 1 Cassopolis Rd. 
Edwardsburg 
699-8010 



United Presbyterian Church 
12k S. Lake 
Rev, Harry Clarke 
663-6815 

Union Protestant Church 
R 2 Daily Rd 
Cassopolis 
Rev, David Wade 
14^5-2066 



Edwardsburg United Methodist 
212 W. Church St. 
663-5385 

Adams ville United Methodist 
Rev, Dennis Buwalda 
U.S. 12 East 

Mason Baptist Church 
Rev. Don Milbum 
R. 3 Mason St. 
Cassopolis 
699-5782 

Community Baptist Church 
M-62 North 

Rev. Charles Boniface 
699-^09:^ 

Church of God 
125 W. Hamilton 
Rev. Millard Sailers 
66^-7965 



Granger Missionary Church 
Indiana 23 
Granger, IN 

Nearby Colleges and Universities (60 miles) 



Western Michigan University 
Kalamazoo, MI 
Graduate School 

Notre Dame/St. Marys 

South Bend, IN 

Graduate School— Catholic 



Indiana University 

South Bend, IN 

Graduate work in some areas 

Bethel College 
Mishawaka, IN 
United Missionary 
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Andrews College 
Berrien Springs 
Graduate School— Adventist 



Lake Michigan Community College 
Benton Haitor, yn 



South Western Michigan Community College 
Dowagiac, MI 



2 Physicians 

1 Dentist 

6 Hospitals (vdthin 25 miles) 
'Ambulance service 

3 Banks 

6 Qolf courses 

2 Public beaches 
Snow skiing 
Tennis courts 

Voter Hegistration Information from township clerks 
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BACKGROUND AND AFFECTIVE CHARACTERISTICS 



Less than 1% of the studentbody is con^csed of minority races j 
the school coimnunity is strongly Caucasian. While there is no strong 
ethnic representation, that with the most representation in the area 
is Polish. However, the area is becoming more of a melting pot as 
more and mors families move into it. 



COMPOSITION flF THE COMMUNITY 

The school community has no in^ortant characteristics related 
to the school. Little or no foreign languages are spoken in the homes. 
Neighborhoods center on the many lakes in the area and in the village 
of Edwardsburg itself. These neighborhood clusters generally have 
an extensive variety of socio-economic residents as evidence by the 
communities i-dthin driving distance (South Bend and Elkhart) , but 
Sdwardsburg itself displays no specific interest in cultural affairs. 
The stability of the population has bean high. 



OCCUPATIONAL STATUS OF ADULTS 

There is little local employment. Most residents commute ten 
to twenty miles to their place of employment. Occupations range from 
corporate executive to factory laborers with a large number working 
in industry as foreman and supeinrisors. 



EDUCATIONAL STATUS OF ADULTS 

On a county-wide basis the I96O census reports show 19,90U persons 
over 25 with $,OkS finishing high school and of this 72k had finished 
h years college. The median education for males is 9,6 years, and 
10.6 years for females. Our area suggests an upward trend due to 
professional and business growth of families moving into the ccmmunity 
and working in Indiana, the general uplifting of the community and 
a national trend of individuals reaching a higher educational level. 



ECONOMIC CLIMATE 

Economically the community has experienced an above average 
increase in population and housing. Through the cooperation of 
our local government subsidizing our industrial development, we 
have been able to attract new industry and business. This has created 
new positions and employment in the community. 



STUDENT TESTING 



What set of 'tests were used in determining this data? Primarily 
the SRA High School Placdment Test (grade 8), the Differential 
Aptitude Tests (grade 9), and the Lorge-Thorndike Intelligence Tests 
(grade 10), and the California Test of Mental Maturity adjninistered in 
elementary school, generally grade 5. 
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